Playing History: Understanding the Impact of Integrating Music, Global History, Aesthetic Reflection and
Community Collaboration as a Catalyst to Improve Students’ Academic Achievement, Social Skill
Development and Program Sustainability
Abstract
This study presents information about the increasing dropout rate of minority urban students in major cities around the world, reasons for this
condition and possible solutions addressing this situation. One of those possible solutions is the central focus of this study which examines the
process and outcomes of a comprehensive arts program in NYC which claims a positive effect on students’ retention, academic achievement and
social skills improvement. This program combines global history, aesthetic reflection, multicultural music instruction and active administrative
support in the areas of fundraising and community collaboration. The results of this study shows an improvement on the focused group students’
academics, social skills and school attendance; an outcome that provides optimism to increase their chances for post-secondary education.
Nevertheless, further studies assessing these practices with different urban students need to be implemented in order to validate the current
outcomes and the prescribed formula of this program.
Keywords: music, instrumental, multicultural, global history, aesthetic reflection, social justice, urban minority students
INTRODUCTION: STUDY DESIGN
PROBLEM STATEMENT
For the past three (3) decades minority urban students in major cities around the world had an increasing dropout rate. In the United States, New
York City’s school dropout rate has exemplified this problem. Reasons for the current condition of urban minority students are attributed, in
addition to external social dysfunctions, to the lack of curricular relevance and the poor teachers training preparation with this population.
PROPOSITION
The improvement of school leadership when paired with the study of the hidden aspects in global history combined with reflection on music
specifically composed to depict these events can motivate students to come to school, improve their social interaction and consequently support
their critical thinking skills which will help them to obtain better academic results.
VARIABLES
Independent variable: A comprehensive instructional program targeting the needs of minority students.
Dependent variables: An increase on school leadership performance, students’ social & music skills and students’ academic achievement
STUDY QUESTIONS
Why are urban minority students falling behind in high school graduation rates? (qualitative rationale)
What aspects in the combined instruction and the administrative interaction presented in this study affected the program’s sustainability, the
students’ academic achievement, their social development and their opportunity for post-secondary education? (quantitative rationale)
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RESEARCH METHOD
This study examined a mixed method design comparing the relative effectiveness of traditional education programs and the focused
comprehensive instructional program, which combined historical events, affective reflections, multicultural music instruction and active
administrative support. This experimental approach used pre and post testing utilizing class observations; interviews with teachers, parents and
students; portfolio assessment; performance juries; students’ report cards assessment and the co-relation analysis among academic achievement,
music instruction and social skills development.
UNITS OF ANALYSIS
th
th
The study focused on four (4) schools (schools A, B, C, & D). School A is a middle & high school with grades from 6 to 12 . Schools B & C are
th
th
th
th
middle schools with grades from 6 to 8 and school D is a high school with grades from 9 to 12 . The research utilized a treatment group and a
control group in each school. The control groups did not received instrumental music instruction or not music instruction at all, on the other hand,
the treatment or focus groups received instrumental music with the combination of history and aesthetic reflection.
RESEARCH STRUCTURE
The study provided a close examination to the five (5) phases of this mixed method research:
Introduction: Study Design;
Examination of Related Literature;
Creation of assessment tools;
Implementation of research:
- Stratified selection of students based on academic level: I, II, III, IV. Year one: 8 students @ group, two students @ level (2 groups: control
nd
& focus in 4 schools N=64 1st yr representative of the class). Year two: 12 students @ group, three students @ level (N=96 2 yr
rd
representative of the grade), Year three: 24 students @ group, four students @ level (N=128 3 yr. representative of the school);
- pre-assessment (compilation of academic and affective data utilizing observations, interviews, surveys, analysis of students’ journals and
teachers logs);
- post-assessment (same aspects as in the pre-assessment);
- analysis
Findings and Conclusion
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II. DATA COLLECTION: RELATED LITERATURE
RELATED LITERATURE
Current Condition of Urban Education and Reasons for this Situation
The number of students not completing their high school education in major cities around the world is alarming. According to the UNESCO
Institute for Statistics (2008), countries with the largest low socio economic students’ population in urban centers also have the largest dropout
i
rate. In the United States, according to the Postsecondary Success Report of the Bill and Melinda Gates Foundation, high school and college
ii
completion rates, have stagnated over the past generation. New York City in particular was cited as the leading urban center of dropouts’
iii
students in the U.S. Approximately 39% of students who enter ninth grade in New York City each fall fail to graduate with their peers four (4)
years later. In 2011, 12.1% of potential graduates dropped out of the system joining millions more who face certain unemployment, low-wage
employment and social dependency.
iv

According to the National Dropout Prevention Center , the reasons for the current conditions of urban minority students are related to many social
dysfunctions. Nevertheless, student dropouts’ surveys identify two major academic aspects as the main reasons for school desertion in urban
settings: poor preparation of teachers with minority students and the lack of curricular relevance to this population.
Moreover, as a result of this poor preparation and the lack of alternative curricula that will ignite students’ interest in subjects traditionally taught
v
through conventional approaches, new educators are abandoning their pedagogical profession within the first two (2) years. While Miralis (2003)
report that post-secondary course offerings in urban/multicultural instruction are increasing, the majority of higher education institutions are still
vi
heavily focused on the traditional or conventional instruction. Fiese and Decarbo reported in their research , how professors in teacher training
programs have been disconnected from the reality of modern urban schools and consequently their teaching lacks relevancy. Students/teachers in
this study also stated that their pre-service classes only presented the opportunity to experience the “ideal” program, the “ideal” teacher and the
“ideal school and left them unprepared for the reality in urban settings. This lack of information and experience with urban and minority educational
settings has often resulted on teachers abandoning their profession and minority urban students failing in their academic progress.
In addition to teachers’ preparation, innovative curricula is needed in order to address the stressful lives of urban minority youngsters. If the
curriculum does not connect with the students’ immediate live, the likelihood of disconnection and consequent withdrawal is dramatically
increased. As stated by psychologist David Ausubel, “if the teaching topic or the manner in which the topic is approached is not significant to the
vii
students they will not be interested in learning the focused aspect.”
Possible Solutions
Exemplary programs that address the urban minority students’ condition should be examined in order to provide alternatives to this situation. The
viii
Urban Education Leaders Program (UELP) at Teachers College presents a coherent strategy to prepare leaders to support the aforementioned
cause. According to UELP, future leaders need to have knowledge of a coherent curriculum that combines theory and practice. Some of the areas
of study that UELP broadly promotes is the acquisition of fundraising skills, effective service supervision and the implementation of community
collaboration. Nonetheless, UELP also recognized the importance of faculty, curriculum and assessment. As stated in several educational studies
which concluded that while an effective managerial and fiscal administration can certainly navigate successfully in a sea of adversities, it also
needs a strong curricular structure implemented by an efficient faculty and monitored with constant evaluation in order to correct deficiencies and
maintain excellence in service.
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Well-designed arts education programs have repeatedly demonstrated success in improving the educational condition of urban public schools. In
2009, the Center for Arts Education in New York City presented a report highlighting the relationship between school-based arts education and
high school graduation rates. The findings of this study, strongly suggested the use of the arts as a critical aspect to keep students in school and
graduating on time. The validation of the arts as a catalytic tool for academic and social improvement has been argued for years. One of the most
important exposures to this argument was presented in the publication: Critical Links: Learning in the Arts and Student Academic and Social
Development (2002), a collection of articles presenting different perspectives for the arts, academic and social development of students. Some
contributors of this compendium highlighted the value of the arts as a medium to improve academic achievement. Other authors, pointed out that
when the results of multiple studies are subjected to the rigorous statistical demands of meta-analysis, the connections, while real, do fall short of
the requirements of causality. Nevertheless, other contributors to Critical Links believed that causal links were established. They point out that
meta-analysis is insensitive to important connections such as cognitive, personal, and social outcomes, which are central aspects for public
education and crucial components to productive social membership, critical and higher order thinking, and commitment to lifelong learning. Even
though the argument can divide experts’ opinions, skeptical researchers agreed that music can enhance spatial skills, which are critical for
ix
success in certain academic areas. Furthermore, many others researchers suggest that the findings in some of these projects present so clearly
the artistic support to social and emotional skills that arts educators should use them to inform how the intrinsic values of the arts support
important value-added aspects for academic success.
Another conclusion presented in Critical Links is the view of considering that academic success is strongly affected by the motivation offered by
the arts and the application of innovative comprehensive strategies. These authors suggest that future studies intending to prove the causal effect,
should provide evidence that when the arts are granted a serious role in our schools and integration is implemented at the same prominent level in
both directions, academic achievement most of the time will rise. As presented by Winner and Cooper (2000): “It is time to look seriously at the
possibility that the arts are associated with academic achievement because of other academic innovations that are made in schools that bring in
the arts, and/or because the arts provide engaging and motivational entry points into academic study for the many students who do not thrive in
x
the structures and cultures of our schools today.”
Furthermore, several studies that show support for the arts in urban settings incorporate multicultural arts instruction. The results of these studies
xi
suggest that multicultural education appears to be related to a reduction of student attrition rates in major educational system. An essential
aspect of multicultural education is the development of acceptance, cultivated through sensitivity to cultural and geographical differences, and
awareness of conflicting interpretations of the same occurrences. Many educators believe that the issue is no longer whether there is a need for
xii
multicultural education but rather what curricular emphasis multiculturism should have. To develop a more coherent and effective cultural policy
in education that is relevant to all students, the relationship between culture and context needs to be more fully recognized.
Multicultural education in the arts has received widespread support by policymakers and educators in post WWII, who have praised the arts as a
unifying concept for promoting global understanding. Carl Becker, one of the leading history education specialists of the 20th century, gave strong
xiii
support for arts-based approaches in education, highlighting how they enhance the teaching of history. He supported the application of the arts
as a trans-cultural strategy and an excellent tool to connect history with other disciplines. According to Becker, the application of history within an
artistic context provides a sense of belonging, a cultural understanding and a real perception of unity; which nowadays are crucial aspects for the
development of inter/intra personal skills, ethical values and an authentic empathy for diversity.
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In addition, exposing students to aesthetic experiences also provides an excellent tool to introduce them to the study and understanding of
humanistic and referential culture. The educational philosopher, Bennett Reimer, believed that referential, humanistic or expressionistic theories
are major factors in understanding the significance of the arts and life. He considered the qualities of an artistic work, including the referential
aspects for which it was created, and the qualities of human experience to be major factors in understanding the significance of the arts and life.
In other words, the aspects outside the artistic work or the intrinsic qualities of the work evoke feelings in the audience, the observer, the creator or
the performer in a very personal manner. Therefore, exposing students to the aesthetic experience is crucial in helping them understand concepts
at the inter/intra personal level (by performing and creating together), self-identity (by identifying the aesthetic experience and how it makes them
feel, and connecting it with their immediate social world), and respect and understanding of others (by experiencing the arts of different world
cultures).
The Study
As suggested earlier, the use of effective administrative strategies paired with innovative teaching procedures can positively affect urban
education. Based on previous research, the integration of music either with history and aesthetic reflection seems likely to help students relate
their personal and community experiences to world history, their emotions and the immediate situations in their lives. While the relationship of
these teaching strategies to academic improvement and social skill development has been reported in several previous studies, they are not
widely implemented in urban schools. The reasons for this condition can be attributed to the lack of training of multicultural and integrating arts
practices for minority students in pedagogical programs in higher education institutions and the lack of research for successful arts programs in
urban settings.
This study focuses on an arts program that provides instrumental music instruction to minority students in New York City. The program entitled
“Playing History,” uses the study of major historical events from different parts of the world along with symphonic orchestrations depicting such
events. The program also includes an affective component based on reflecting on the performance of the musical works designed to help students
understand the importance of social justice, community engagement and inter and intra personal development. Playing History is an educational
concept implemented in the low socio-economic, predominately minority communities of the South Bronx, Harlem and Washington Heights in New
York City by the Multicultural Music Group, an community arts based organization with 18 years of experience in this integrative practice. The
program also provides professional development to school administrators in the areas of fundraising, community relations, and evaluation. This
study is an initiative of the William T. Grant Foundation which is conducted by the Center for Arts Education Research at Teachers College,
Columbia University. The study examined the implementation of “Playing History” and its effects on students’ academic achievement and positive
social involvement.
ASSESSMENT TOOLS AND IMPLEMENTATION PROCEDURES
ASSESSMENT TOOLS
The assessment tools for this project provided measures for the content (a curriculum with major sections in theory, history and performance),
teaching strategies, administrative support and social skills development, which included: inter-personal, intra-personal, ethical values, aesthetic
values, and diversity. Music learning measured the following topics: music history, technique, sight-reading, repertoire and performance reflection.
Measures for academic success focused on areas presented by the New York State Department of Education including English Language Arts,
Science, Math and Social Studies as measured by the students’ results in the NYS Standardized Tests and grades on their report cards. The
consistency in the presentation of the constructs and the approach to the assessment of these measures helped establish reliability and validity.
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For example, the diversity construct in social skills was assessed with questions focusing on empathy and understanding for different cultural
aspects (music, art, food). In the music component, the subjects were asked similar questions in order to identify their knowledge of history and
music (ability to identify referential sounds depicting cultural traces and/or historical aspects) and the academics presented curriculum data in the
social studies classes that emphasized on the evolution and development of cultures; all questions with intrinsic values for each category, but with
components interrelated amongst themselves and consequently validating one another. Administrative achievements were assessed through
qualitative strategies including interviews and observations. On the other hand, institutional progress was assessed through statistical measures
reported for each participant school.
SAMPLE DEFINITION AND SELECTION PROCEDURES
The students participating in the study were selected utilizing a stratified sample selection. This selection consisted of two (2) students per
academic level:
- Level I/ Does Meet the Standards
- Level II/ Developing Skills to Meet the Standards
- Level III/Meets the Standards
- Level IV/ Meets the Standards with Distinction
Stratified selection of students based on academic level: I, II, III, IV. Year one: 8 students @ group, two students @ level (2 groups: control &
nd
focus in 4 schools N=64 1st yr representative of the class). Year two: 12 students @ group, three students @ level (N=96 2 yr representative of
rd
the grade), Year three: 24 students @ group, four students @ level (N=128 3 yr. representative of the school). The amount of students per group.
DATA COLLECTION
The study utilized a pre-assessment and post-assessment process for all assessed areas: academics, social skills and music. For the social skills,
the following data was collected: observations, interviews, surveys, analysis of students’ journals and teachers’ logs. This assessment measure
took into consideration the perception of teachers (75%), parents (15%) and students (self evaluation: 10%) in order to analyze the assessment
materials in the categories of interpersonal, intrapersonal, diversity, ethics and aesthetics. The music component assessed the students’ progress
with a jury process in which the students answered the questions of the jurors in terms of the historical and reflective components and
demonstrated their performance abilities in the technique, sight-reading and repertoire areas. In the academic area, standardized scores from the
previous and the current academic term in addition to the report cards of the first and the last marking periods were used as assessment
measures. The data for administrative and institutional outcomes was collected in a narrative form for the administration performance and with
additional quantitative data collected through surveys.
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ANALYSIS
QUANTITATIVE ANALYSIS
The study utilized a mixed method analysis. For the quantitative aspect, the data was analyzed using a linear regression and Pearson testing to
examine the correlations among the academics, the social skills development and the music components. The Spearman test was utilized for
additional verification purposes in those cases that the correlation results were consistently similar. Some of these cases were found in the following
aspects:
The Social Skills Development (Inter-personal) and the Music Skills (Historical Component). Both areas presented a significant co-relational outcome
at the 95% (.05) level, for the following tests:
- Pearson Test: -.451. Sig= .027
- Spearman Test: -.491. Sig= .015
The Academic Aspect (Social Studies) and the Music Skills (Reflective Component) - The linear regression in Figure 1 indicates a positive correlation
with an increasing outcome in both aspects and a significant outcome at the 99% (.01) level, for the following tests:
- Pearson Test: .593. Sig= .002
- Spearman Test: .630. Sig= .001

Figure 1
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Figure 2 - Quantitative Analysis: Year 1 / Focus & Control Group Results N=64
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Figure 3 - Quantitative Analysis: Year 2 / Focus & Control Group Results N=96
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Figure 4 - Quantitative Analysis: Progress Report Between Phase 1 and Phase 2 in Year 1 and Year 2
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Figure 5 - Quantitative Analysis: Report of Most Significant Topics Correlations (45% or more)
Among Academics, Social Skills and Music Scores in Year 1 and Year 2

Figure 6
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Figure 7 - Quantitative Analysis: Record of Absences
Yr1(N= 64) / Yr 2 (N=96)

The treatment or focus groups in Yr. 1 had a 22% better attendance than the control groups and 16% better attendance in Yr. 2.
Nevertheless, we doubled the amount of students, which increases the probabilities of higher absenteeism. According to students’ logs
in schools they expressed their interest to come to their respective schools just to attend the music class.
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QUALITATIVE ANALYSIS
For the qualitative aspect, pattern matching and narrative descriptors were used to validate the quantitative scores. The qualitative tools used for
this component were observations/interviews, students’ journals and teachers’ logs. The students’ journals, teachers’ logs and evaluators’
observations were included in a formative portfolio and examined at each testing phase for a summative assessment.

Figure 8 - Growth Pattern Match
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Growth Pattern – At level #3: Social Studies 5 students in P1 to 9 students in P2 = 16.66% growth; Diversity 0 students in P1 to 4 students in P2 = 16.66% growth; Reflection 0
students in P1 to 4 students in P2 = 16.66% growth; Intrapersonal 2 students in P1 to 7 students in P2 = 20.83% growth; Repertoire 0 students in P1 to 5 students in P2 = 20.83%
growth. At level #4: Intrapersonal 0 students in P1 to 5 students in P2 = 20.83% growth; Reflection 0 students in P1 to 5 students in P2 = 20.83% growth; Diversity 2 students in
P1 to 10 students in P2 = 33.33% growth; Interpersonal from 2 students in P1 to 10 students in P2 = 33.33% growth
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Figure 9 - QUALITATIVE ANALYSIS

Behavioral Pattern Match: Repeated inquisitive behavior observed with the experimental students in the academic areas of social
studies and science, the interview process for social skills and the music portfolios.
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Behavioral Pattern – Using the following Theme: Critical Thinking and the following codes: creative, questioning, debating, researching, three subjects in each school reflected a
common behavioral pattern (12 students in total). The theme and codes were identified in the following areas: social studies, aesthetic values, reflection music, and inter-personal with
the following rate scale 1= Not observed (0 times), 2= Rarely (1 time), 3= Average (2-3 times), 4= Frequently (4 times or more). The outcomes of this Behavioral Pattern were as
follows: social studies (observations: 3.9, interviews: 3.8, portfolios: 4 = {3.94 score x 12 students ÷ 4 scale x 25 percentage categories ÷ 3 evaluation tools} = 98.5); Aesthetic Values
(observations: 3, interviews: 2.95, portfolios: 2.99 = 74.5; inter=personal (observations: 3.9, interviews: 3.8, portfolios: 4 = 98.5); Reflection Music (observations: 3, interviews: 2.99,
portfolios: 2.95 = 74.5).
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FINDINGS AND CONCLUSION
FINDINGS
This study intended to present the current condition of minority urban students and possible solutions for this situation. One of those solutions
presented the alternative of “Playing History” and its effects in the urban population. The following questions were presented as guides to focus
the investigation:
- Why are urban minority students falling behind in high school graduation rates? (qualitative rationale)
- What aspects in the combined instruction and the administrative interaction presented in this study affected the program’s sustainability, the
students’ academic achievement, their social development and their opportunity for post-secondary education? (quantitative rationale)
According to the related literature and the study outcomes, minority students fall behind in academic results for two (2) main reasons: the lack of
quality programs in urban centers (relevant & practical teaching strategies within the current curricula) and the need to prepare teachers and
administrators in the management and sustainability of innovative strategies (funding, marketing & collaboration).
One of the aspects that affected the students’ academic achievement was curricular empathy. The study provided correlations among several
aspects, one of the most noticeable aspect of the evaluation was the improvement of students’ music and social skill development from Phase 1 to
Phase 2 and their significant co-relation with Social Studies. Qualitative indicators obtained from students’ portfolios such as the students’ journals
and the teachers’ logs also validated the aforementioned correlation. One specific example from a student journal in school A focusing on the civil
rights movement deserves attention: “The experiences of African-American people in the US can relate to the race relations that my family
experienced in the Dominican Republic.” In reference to the same student, the homeroom teacher indicated in her interview how this student
organized a group discussion to talk about the incidents that took place in the Dominican Republic in 1937 during Trujillo’s regime (The Parsley
Massacre). Moreover in relation to this student, the music teacher indicated in her log about a music presentation regarding a piece honoring the
Parsley Massacre in the Dominican Republic and how the same student led a panel discussion before a public presentation of this musical work at
the school. These activities also promoted another strong correlation between social studies and the reflective component in social skills (the
strongest aspect in the study and the most significant correlation: at the 99 % .01, see Figure 1). The reasons for these results are related to the
close connection to the majority of students to the Dominican culture and the collaboration of the social study and music teachers for this unit.
Moreover, the connection level among social studies- music history- repertoire- and interpersonal components, are evident which reflect all
aspects dealing with human behavior and how these behaviors can affect the individuals, their families and communities if the curricular topics are
addressed in an empathetic manner taking into consideration the students’ background and current lives.
For the social skill development, the program applied aesthetic concepts of interpretation based on referential, formalistic or humanistic aspects at
the time of practicing the exercises and the sight-reading. As indicated in one of the teachers’ logs, the students are directed to play a particular
scale and after mastering the scales, they play melodies that are structured within that scale pattern. As a final step for this type of lesson, the
students reflect on their perception or in other words what the melodies might depict from a referential point of view at a personal level or they also
can talk about the emotions found in the scale structure which consequently transmits into the mood or character of a complete melody. Another
indicator for social skills’ growth was found in the students’ portfolios, one statement of a ninth grader indicated how the understanding of musical
or external moods can make him interpret the music with more connection to the intended mood or the mood that he understand is right.
Furthermore, according to the interviews and classroom teachers’ logs at schools A, B and D, 11 students were establishing a new inquisitive
behavior during their classes. These students were questioning the units of study and suggesting alternative topics for discussion, a pattern not
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observed previously in these subjects, especially in science and social studies. This inquisitive pattern was also observed by the research
assistants during the reflection component of the music program.
Jurors for the music evaluation also observed this inquisitive and interpretative behavior especially outlined in the scales and exercises sections in
which students connected certain scales and exercises to a particular mood related to the historical events studied in class. It is important to
mention that the section of scales and exercises had the major growth in the music component. This behavioral pattern of questioning and
associating events and procedures to other incidents and empirical evidence around the world in science and social studies was matched with the
reflective component in music and the areas of ethics, aesthetics and diversity in the social aspect. Moreover, this repetitive pattern demonstrate
some support in the students’ positive outcome in science, social studies, music, diversity and the axiology aspects of ethics and aesthetics.
As indicated in the research assistants’ notes, the students are encouraged by the music program’s head teacher to ask constantly for the reasons
to study any particular topic, the procedures or strategies utilized during a lesson and the reasons for the outcomes, from different perspectives,
for any topic studied in school (see Behavioral Patterns in Figure 9). In the overall score and the experimental component results (see Figure 2
and 3), the post testing scored higher than the first, except for ELA and Math.
On the other hand, the affective component reflected the highest scores in the total average results (see Figure 2 and 3) and the need to express
emotions and the eagerness of students to have a better understanding of this aspect in their lives. These findings were clearly evident in the
interviews and observations with outstanding demonstrations of group cohesion, exceptional display of trust and an amazing understanding for
external concerns.
For the leadership improvement aspect, the study presented school A in the Bronx which has not only improved academically (obtained in 2011/12
an A progress report grade) but also has made a positive impact on the sustainability of its arts education programs. School A provided essential data
for administrative aspects that supported their current status. In the fundraising component, the school obtained over $250,000 in grants from
foundation and corporate support. Its major support was from the Pierre and Tana Matisse Foundation for arts education programs. The school also
managed to obtain a major article in the New York Times entitled The Fragile Success of School Reform in the Bronx (2011) which gave support for
its fundraising efforts and its community and government collaborations, its principal and a team of five (5) administrators, received guidance in the
aforementioned aspects as part of the leadership component of the “Playing History” project. The administrative team met twice per month with grant
writers, evaluation specialists, public relations and marketing experts.
th

The graduation rates can not be confirmed at this stage of the research, because the first cohort in the study to complete 12 grade will be in
2013/14. Nevertheless, the attendance record (Figure 7) reflects good retention and and a supportive aspect to complete high school. The
treatment group obtained a 22% better attendance than the control group in year one and 16% in year two. According to students’ logs in schools
A (1 student), B (3 students) and D (2 students) they expressed their interest to come to their respective schools just to attend the music class,
especially the group performance and the reflection component; a direct reflection to the highest improvement from year one to year two (see
Figure 4).
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CONCLUSION
This study presented a possible alternative for urban minority students by providing an example of a comprehensive curriculum and social
entrepreneurial strategies that can support the effective and relevant implementation of curricular topics and the necessary support for its
implementation. Moreover, the research, reflections, cultural explorations and gratification of involvement in this holistic arts study opens
perceptual and communication pathways, which help students to develop transferable skills that lead to academic improvement and consequently
a more positive personal achievement. Nevertheless, during the course of this study, the research findings raised further questions for additional
investigation. The following questions, arising from this work, have yet to be answered:
-

Could the outcomes of this program be obtained in future studies with the same or similar populations?
Can these outcomes support the students to complete their high school studies and continue post-secondary education?
Can these methodological applications (instructional and administrative) be implemented at higher education programs either as new courses
or as an additive approach to the existent curricula?

Further research is needed in order to provide empirically based answers to these questions. The assessment for this program expects to
continue for 2013/14. The data generated by these additional research studies could validate the positive effects already obtained and
consequently the long term effect of Playing History on urban minority students.
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